
 

The Notes and some of the poems were part of a Materials Development 
course for an MA in ELT. Here are some of the notes to explain more. 
 
Teacher’s Notes 
How to use the Purple Hippo illustrated long story 
poems 
 
Illustrated long story poems for use with Young Learners (under 16 years of 
age), with a B1 (Intermediate) level of English 
 
 
 
 

 
Rationale 
There are a number of influences for these materials, aside from my experience 
since 1994 in creating materials for the learners in my English classes. 
One of these is CLIL (Content and Language Integrated Learning), as the lessons 
are content driven and the prime goal for students is to establish meaning and add 
their own interpretation. The language isn’t pre-selected to illustrate a particular 
grammar point or lexical set and vocabulary instruction is largely reactive i.e., it is 
explored when it obscures the meaning. In effect, L2 learners are treated like L1 
learners; the material is given and they attempt to interact with the content to 
understand its meaning. 
In a similar vein, Task-Based Learning (TBL) (see Jane Willis and others) has 
also impacted on the design of the materials. In this approach, learners have to 
complete a task based on meaning, with analysis and input of grammar and 
vocabulary following the task phase, in response to the learners’ attempts at task 
completion. ‘Strong’ TBL is completely reactive to what emerges and one of the 
main activities that I have developed in response to these texts is for learners to 
identify challenging vocabulary  and find definitions which are then used and 
re-cycled in further activities.  
Both CLIL and TBL focus on task, meaning and content; there is no pre-teaching 
of grammar and vocabulary and in these texts, grammar and vocabulary have not 
been pre-selected as items to teach; the texts are written purely to tell the story.  
The first and most important way that learners make sense of new vocabulary and 
unfamiliar grammar is by encountering it in context and using that context to make 
sense of the word and structure. 
This ties in with the ideas of Krashen, who states that language acquisition only 
occurs when a message being transmitted is understood; it is through 
understanding the meaning that learners understand and acquire the vocabulary 
and grammar structures that acted as vehicles for the transmission of meaning. To 
him, explicit teaching of vocabulary and grammar outside of the communication of 
meaning is, therefore, almost without value. Note that, with these materials, 



pre-teaching does not occur and vocabulary and grammar structures that are 
investigated are mostly identified and researched by the learners themselves. 
The Lexical Approach of Michael Lewis also drives the materials; vocabulary is 
the key to understanding and its acquisition is more important than that of 
grammar in giving and understanding meaning. 
One aspect of Lewis’s work is the value given to encountering an item of lexis 
repeatedly, gradually understanding it and integrating it into one’s accessible 
lexicon.Long poems such as these are designed for repeated encounters with a 
word and ‘text-mining’. Lewis indicates that an item may need to be encountered 
around seven times for it to be full acquired and each set of materials allow for this 
possibility within their four hours of use by the learner, thus raising the possibility 
that relatively high rates of acquisition may be achieved through doing so. 
Tomlinson’s criteria for materials selection is also an influence - he stressed the 
importance of materials engaging students affectively as well as cognitively in their 
content, and also the acquisition value of the learner’s personalised response to 
the text. 
The high number of activities requiring learners to use English to communicate 
with each other to achieve their results shows the influence of the Communicative 
Approach. Recent work showing the benefits of Reading aloud (in developing 
acquisition,  pronunciation and other speaking skills) also influence the choice of 
activities. 

Aims of the Materials - to give students the opportunity to encounter a long 
poem that is both interesting and language-rich. 
For the students to make sense of the poem’s meaning and to find the 
meaning of new lexis and grammar through an understanding of the context 
and by their own investigation of these. 
For the students to engage in a variety of tasks that develop the range of 
skills - speaking, listening, reading and writing. 
For the students to develop collaborative and individual learning. 
For the students to encounter the same items of lexis multiple times, to aid 
acquisition. 

How to use these materials in the classroom 
 
 
Below are suggestions for how to use the materials - typically over a period of 4-6 
hours for each long poem and associated activities. 
These ideas do not represent a rigid plan - you can adapt some activities, drop 
some and add others, depending on the needs and level of your learners. Of 
course, you may also react to emergent needs and new directions within the 
course of a lesson, which will affect the overall delivery of stages.  
 
The materials can be taught in blocks of for example, 2 x 2.5 hours. Alternatively, 
they can be ‘interleaved’ with other materials, such as coursebook units. This 
particularly applies to some of the Post-Completion tasks, which allow for recycling 
and reinforcing of the key language over time.  
Timings are very approximate - they depend on the levels of the students and how 



lengthy their responses to the text or an activity are. 
 

Phase 1 - Illustrations in mixed order - to activate schemata / raise interest / 
generate predictions 
This may constitute the lead-in or warmer. Alternatively, you can lead with a 
general task drawing from the students’ own experience, such as asking if they 
know any stories on the same theme.  
 
Give students (sts) (in pairs or groups) the pictures in mixed order.  
Sts attempt to predict/create their own story by putting them in order - this can be 
done as a speaking activity first. Sts can then share by telling another group and 
listening to their version. Groups compare and contrast the differences. 
 
15 mins 
 
Shared Writing: Option A) Fifty-word fiction - challenge the groups to write their 
versions on A3 paper.  
These can then be stuck around the room, with sts reading others’ work and 
comparing to their own.  
Sts can draw brackets/ticks in green on others’ work to show if they had the same 
idea. 
Whole class - discuss the likely plots. Does one single storyline emerge, or is there 
a wide range of possibilities. A part of this activity  can be ‘grouping’ similar stories 
together in one area of the whiteboard or wall space.  
 
Examples of Fifty-word fiction; 
https://fiftywordstories.com/  
 
http://scottishbooktrust.com/writing/love-to-write/the-50-word-fiction-competition/pr
evious-winners  
 
15 mins - 30 mins 
 
Shared Writing: Option B Comic Strip 
Having ordered the pictures, students write a sentence or paragraph about each 
one. They then present and compare in similar ways to the above. 
 
15 - 30 mins 
 
The correct order of the pictures will gradually become apparent - the pictures can 
be ordered as the students move through the text, or after a complete reading.  

Phase 1 notes- serves to activate schemata and engage student interest. It is also 
a communicative speaking activity and can be a writing activity. 
It is also encourages the sts to draw on their own existing language resources and 
acts as a diagnostic activity to show their existing resource. 

https://fiftywordstories.com/
http://scottishbooktrust.com/writing/love-to-write/the-50-word-fiction-competition/previous-winners
http://scottishbooktrust.com/writing/love-to-write/the-50-word-fiction-competition/previous-winners


Phase 2 - Dictogloss - to develop listening and to add information about the 
background of the story 
 
The first few lines are given for the teacher to dictate as a Dictogloss activity - in 
groups, sts listen and re-construct the text.  
It may be read two or three times, depending on the learners’ needs and levels. 
Sts compare to other group’s versions and to original. 
Discussion - does this cause sts to revise their predictions from Phase 1? 
 
30 mins 

Phase 2 notes - promotes listening, speaking and writing in a collaborative activity 
and continues to stimulate interest in the story 

Phase 3 - Predictive ordering. Close reading to develop prediction and 
collaboration. 
This is typically the next phase - sts are given the next part of the poem, cut up by 
verses. In pairs, they attempt to order the verses, then listen to the correct form. 
Discussion - can sts place any of the pictures in order, in light of the new 
information from Phases 2 and 3? 
 
20 mins 

Phase 3 notes - the sts have to really engage with the text to make sense of it and 
attempt the order. This is presented before listening, so that they still have a 
mystery to solve. They may encounter new words, but have to try and make sense 
of them from context. It is a challenging task, but all sts can attempt an order. 
 

Phases 4 and 5- Student-student dictation 
Reading aloud - to develop pronunciation, fluency, confidence and listening 
for detail 
Group A have the complete first  part of the next section, while Group B have it as 
a gapfill. Then the roles change in Phase 5 - Group A have the gaps and Group B 
have the answers. 
Sts work in pairs, speaking and listening.  
Tip - have sts sitting back to back, so that they can’t see the other’s paper. 
Tip - teacher can listen for pronunciation errors. 
Variations: 1. All sts could first hear the sections read by the teacher or from the 
audio file. The ‘Speaker group’ can listen to the model and focus on the 
pronunciation, while the Gapfill group could make the first attempt at finding the 
missing words. 
2. Sts could do the same task with a different partner, to make a second check of 
their results from the first reading. In this way, a stronger speaker can 
compensation for deficiencies in a weaker speaker’s speech. 
 
25 - 30 mins 

Phases 4 and 5 notes - an opportunity for sts for speaking. Reading aloud gives 



sts a valuable opportunity to practise speaking in extended chunks. This is 
especially good for sts who do not yet have the resource for producing extended 
chunks of their own speech and/or feel self-conscious about expressing their own 
ideas. Confidence in reading aloud from a text helps to set the stage for extended 
speaking later. 
It also forces the sts to speak clearly, as their partner actively needs them to do so. 
It also breaks the pattern of the sts just listening to the teacher/a recording. 

Phase 6 - Pronunciation practice - the teacher can have a pron phase here in 
response to any errors made in the last section (e.g. individual sounds, consonant 
clusters, connected speech). 
Discussion - sts and T could also discuss if any further pictures have been 
described so far. 
 
1 - 10 mins 

Phase 6 Notes - a good opportunity to respond to emergent needs, 

Phase 7 - Lexical chunks - Running dictation 
Reading aloud for pronunciation, fluency, speaking in chunks. Listening for chunks 
of language. 
This next phase also involves sts speaking and listening. The complete text is on a 
wall (inside or outside of the classroom). Sts are in pairs - the ‘Reader’ Runs, 
Reads, Remembers and Recounts to the Writer, who stays seated. The two swap 
roles halfway through. 
Check against each other’s work and the text on a PPT slide. 
 
15 - 20 mins 

Phase 7 - notes - gets sts moving about, again, it’s a speaking activity with the 
content provided. The focus is on chunks (notably collocations, where they 
appear). Tends to be highly motivating and interesting for young learners - and 
adults! 

Phase 8 - checking. A chance to review and discuss the final order of the 
pictures. 
The whole text is complete and sts attempt to put the picture in the final order. 
Compare with others and check against pics on PPT slide show. 
 
10 mins 

Phase 9 - Matching chunks of language to pictures.  
Reading through the text to find the relevant chunks for the pictures. 
Sts read the text for the chunks of verse that match the picture - they stick these 
with the pictures to make a comic strip version of the story. Check with each other / 
whole class. 
 
20-25 mins 



Phase 9 - Notes 
This offers another chance to mine the text for a purpose, augmented my new 
knowledge of the more challenging items of vocabulary and helps to clarify the 
exact nature of the story. 

POST-COMPLETION - the sts now have the complete text with pictures 

Phase 10 - Sts’ dictionary quiz 
To read the text for a purpose and develop dictionary skills and autonomous 
learning. 
Divide the text up into two or four sections. Give each section to a group. Sts work 
in pairs to identify ten individual words / chunks of words that they find problematic 
or think that others will find difficult. 
The pairs then used online or paper dictionaries to find the meaning - they enter 
the target words and definitions in random order on the worksheet. 
T is on hand to identify the correct meaning if there is confusion and also to make 
note of grammatical structures that present difficulty. 
 
35- 40 mins 

Phase 11 - Sts complete others’ dictionary quizzes 
Students develop ability to scan text for detail and use contextual clues to 
match a word and definition.  
Students then try to match the definitions and words prepared by another group. 
Sts also have the complete text to refer to for contextual clues. Sts then get 
complete answers from original quiz makers. 
More challenge - sts have the definitions but not the target words. More reliance 
on context required. 
 
25 - 30 mins 

Phase 10 and 11 notes - These phases encourage the sts to thoroughly read 
parts of the text again and to really think about the meanings of key words as they 
appear. This is quite different to vocabulary sets in other materials, where the 
items have been identified in advance by the materials writers; here, it is the 
learners who identify the target lexis and investigate it. Apart from the target items 
being more relevant to the needs of the group, it also results in more reading for 
purpose and for a development of dictionary skills. There is also stronger learner 
engagement and empowerment in the learning process and a competitive element 
of solving problems set by classmates. 
This may be the most important part of the materials, as it also generates content 
for many subsequent phases. 

Phase 12 - Crossword 
Crosswords can be easily created at sites like Discovery Puzzlemaker and pasted 
into a Word document. The Teacher or sts can make one, based on the dictionary 
quiz items in Phases 9 and 10 
 
http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.asp?campaign=

http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.asp?campaign=flyout_teachers_puzzle_crisscross


flyout_teachers_puzzle_crisscross 
 
30 - 40 mins 

Phase 12 - Notes 
A further chance to recycle and review the language in a fun and challenging way. 
Sts can work in pairs. 

Phase 13 - Further vocabulary games 
To further reinforce acquisition of vocabulary and speaking and listening 
skills  
To develop IT skills 
Further activities for recycling the challenging vocabulary and their definitions 
include; 
Matching activities (including Pelmanism) 
Quiz activities - e.g. One st in a group is the quizmaster has a sheet with the 
words and definitions. The other sts have just the words. The quizmaster gives the 
definition and the others race to say or show the matching word. 
This can also be done as a whole class quiz. 
Kahoot!, Quizlet and games using IT - the teacher or sts can create games on 
platforms like Kahoot! and Quizlet, which can be played in class or set for 
homework. 
Board games - sts can make their own board games (e.g. in the style of Monopoly 
or Snakes and Ladders) and form questions using the words and definitions.  
 
30-60 mins 

Phase 13 - Notes 
There are so many ways to recycle the vocabulary, often using games and 
competition to engage learners.  
Consider how these could be done at intervals - if the story has been ‘done to 
death’, the words and definitions could be re-introduced after lessons on other 
content to revise and reinforce the language acquisition. 
Comprehension questions can also be woven into the quiz sections or done as 
separate activities. 
 

Phase 14 - Personalised response to text 
To develop ability to creatively respond to a text and use own resource 
There are a number of options for sts to generate their own response to the text. 
All of them create a new resource, which can be read or watched by other sts. 
Possibilities include; 

● Sts re-write the story themselves. This can be supported by allowing them 
to use the images. Alternatively, they can draw their own images in a comic 
strip. Other support could be allowing them to use the list of words and 
definitions generated in earlier phases. Teacher can either allow free 
choice of these or set a target of using as many as possible (this second 
option is probably better as it further reinforces the acquisition process). 

http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.asp?campaign=flyout_teachers_puzzle_crisscross


● Play scripting and performance - in groups, sts write plays. Different sts 
can write different characters to ensure participation by all members. The 
play can then be performed. Sts can act or make simple puppets from card. 
The latter is a good option, as it is easier for shy sts to join in. Also, a 
puppet performance is not likely to fall foul of any child protection policies. 
Plays can be filmed using smart phones or cameras - performances can be 
shown in-class or to a wider audience (e.g. on Youtube) 

● Letter writing - sts write a letter from one of the characters - it can be ‘sent’ 
from any point of the story. They can be sent to an agony aunt or to another 
character in the story - either way, the letters can then be ‘delivered’ to 
another st, who writes the reply. Letters can then be displayed or shared as 
a further reading activity. 

● Newspaper story or TV report - can be done in groups or individually 
● Extending the story - sts use any of the above to develop their own 

version of events. One option to raise the challenge is to use the same 
pattern of syllables and rhyme as used in the original. 

● A different version - similarly, sts could use the above formats to tell a 
different version of the story, for example, from the differing perspective of a 
maligned character. 

● A review 
 

30 - 80 mins 
 
Total: 300 mins + 

Phase 14 Notes  
Any of these can be used - some classes do two or three. They can also be put 
onto a ‘Choice Board’ for sts to select from. 
This phase is often very popular amongst learners and offer the chance to develop 
writing or speaking, while offering further potential to acquire the new vocabulary. 

 






